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Everyone is a Manager! We have sales managers, customerersgpepple managers,
phone managers, facility managers and more. It is a wordeme teeuse very casually
without seemingly to define it what it is. Yet it has a v@gar definition, especially if we use

the Dao Cantered Management Principle.

Everything in the universe has it's equal and complimentary oppodiiayalsas night, man
has woman (or visa versa), sharp and blunt and so on. So Managemerdaderdhip are the
two extremes. What we need to now do is identify all the skili¢e and work and

everything and sort them out according to this to understand what ismdhathich!

Life

| Leadership

We need to first see this in extreme or Black and White tesrasderstand the differences
between a Leader and a Manager. Once we really get ineoviilhsee that many of the skills

required for each seem to be the same but are not really.

For a quick and concise definition we can use;

“a person who rules or guides or inspires others”

But again this is not entirely correct. Then we have the slightire verbose explanation;
“A leader is a person who guides others toward a common goal, shineingy
by example, and creating an environment in which other team mefabkrs
actively involved in the entire process. A leader is not the base @ééam but,

instead, the person that is committed to carrying out the missibie denture.

It may be a good idea to define what the two have in common and \whgraré unique!
Life

Leadership Managerment
Leadership Cormrmon Management
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The very name infers fairly clearly that this person Leadldréader is the one who goes in a
direction first and inspires people to follow! A Leader creatkguae and makes a plan to get
there. S/He may be an explorer but explorers are not leadgm@réhexplorers. And just like
that, a leader needs to be a Visionary, Futurist, Inspirationéimited in Thinking, Artistic,
Innovative, Creative and most of all Future Focused; creating thelhwill happen in the

future.

Again, | feel, the name implies it all. A Manager is somewho takes the given and
manages. A Manager balances that which needs to be achieveldenisaurces he has.
S/He is an Accountant, Resources Manager, People Manageito@ticow the relevant
Laws), Defined Thinker, etc., for the most a person who isfRastsed (Managing that

which has already been defined and stated in the past).

Usually, at this point most people have a problem with the concep dEtader being Future
Focused and the Manager being past Focused; considering that the a@stitiee moment it

happens!

Possibly, the Leader and the Manager have very little in commoemoadly. One is focused
on achieving what has been decided, created and agreed in the phsta@heéris focused on
creating new agreements and decisions and creations in the lut@argay, one could say, the

Leader Creates the Future and the Manager Creates the Paaskibg managing the now!

For the sake of understanding Management in Black and White Tetrasnbake this our
definitions.The Leader manages the Now to Create the Future and the Manage

manages the Now to Create the Past.

S % + & O *



With this in Mind we can now work out that most of the commonalitiésd®n the two stem
from the tools they use rather than their focus. A Leader issobéader if they have

followers else, they are futurists, planners or strategiskidanager is a manager not matter if
they manage things or people, they are still a managenmést,things belong to someone
and thus they need to manage people in one way or another. And if veeitdkent picture

as an example, a manager is a conductor and a leader israofvriew music! One creates the

music the other manages it.

If you can agree with this as a working model we can move fowtardhe future and
explore what it is that makes a good manager. And in our castisshgood Kung Fu

Manager.

You as a Kung Fu instructor are a Leader. All the activitiésrbend after the actual class is
Management, during the class is Leadership. So not really soicategland of course, there

are gray Areas. Here we focus on your Management Skills.!
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As a Manager it is your job, task, duty . . . to manage trengtomponents. We need to
identify what these components are to finally identify whatlaeeskills you need and what

you need to be good at; manage the balance.

|
It is best we work with real-life examples than using metapbilogeneric examples.
Managing a Kung Fu Class, is much the same as managingldasiaéss except everything
is focused into that 90 minute activity and the surrounding additives.hisdite have as

usual, the two core components to management; People and Places!
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Our Venue, Furniture, Materials, Training Equipment (Bags, &hi&/eapons, Matts),

Student Brochures & Paperwork, First Aid; all the stuff that yousee, feel and grasp.

#
Feelings, Emotions, Health, Last Nights Sleep, Day at Wohk/&, Family, Children,

Parents, the Weather, Road conditions and a whole lot more is wfuakesat or even you
bring with them to class that they are managing within themrarsdyiou may need to manage

and focus.

#

Being a manager requires more than just being a good person. To amdi¢hgt and the

components we can again split our view into two halves;

When we say ‘normal skills’ then we mean the skills anyone haeatiowith life in general
and thus the specific skills we mean skills that we need to adguire able to do the job!

And here is where we finally get down to normal and abnormal!
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What is abnormal? Above we
have two birds; the one on the
right is considered abnormal
because of its colouring yet, |
do not think that it feels itself
to be anything other than the
bird on the left. Yet to

function correctly in most
(normal) circumstances we
need to define not a minimum
of skills but a norm of skills
that everyone is expected to have without the need to define evelythiegil (such as Laws

and such). So let us finally define the norm for Shaolin Academy déariastructor.

You need to know what is required to manage a hired venue in which ydevaifisisting or
teaching. This is again divided into two parts; Council & LegajuRements and Shaolin

Academy Requirements.

The Council requires you to be an authorised Manager of the Shaolinmcad® inturn are
insured and have made certain financial and other commitments. Ymganmed to manage
the location in such a way that it is used for the intended anddaagteity without

compromising the venue, owners or subsequent hirers.

The Shaolin Academy requires you to Manage all Council Requirermedis addition
present yourself, the Academy , students & Operations in a poyfagsafe and courteous

manner.

Now all this is a mouth full and very vague. With the rehems ametme of Laws, Council
Bi-laws and Council Requirements it is too much to learn itralrmember it. For this

reason we have the concept of Standard Processes. So whahdaedspaocess?
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A Standard process is a pre-digested series of activities debynthe persons whose ass is
on the line, to be the minimum requirement for fulfilling all tres, Bylaws and
requirements of the relevant people involved! A standard process willthve parts; one
being the normal flow of things and the other being the flow of thirgmmething happened

that is not a regular or expected occurrence.

For example, we at the Shaolin Academy define a Normal Préarassintaining a venue as
follows (for a person who is venue manager; up to Point 4 needs to beetmatdkeast 30
minutes before class start)

1. Arrive at the venue at least 60 minutes before class start.

2. Open & Check Venue & Facilities for Safe Operations anything unusbate
applicable switch on lighting and heating, open and secure all amess
Set-up the instructors office area as per defined set-up (fpemphlets, lollies)
Mount or set-up advertising and any displays as per standard set-up
Bring out Radio-CD and switch on with Club Developed Music

Light Incense and secure in a safe predefined place

N o g b~ w

Any additional Activity as directed by the Instructor (Bags, Eqeiptnetc.)

No offence to anyone but this is Monkey stuff, you just need to learaid be able to do it
as this is the base line upon which all else is built. Becauseyonicare comfortable with this

we start with exceptions and Abnormal or Exceptional operations.

Have a look at the following side for a concept of Standard or Nddpetations (straight

down the line from 1 to 7) and Abnormal or Exceptional Operations.(leadintp the side).
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This is a simple example with simple decisions. It is alsere the real
work of Management comes in, when everything does not work as it
should. When everything works than we call it Administration (of the

given processes and operations).

So, to truly call yourself a manager, you need to be able tavitbal

exceptions, problems, difficulties, gremlins and the-like!

So now we have the final definition for what we are trying to cheee
Administration and Management; and as can be seen you need to first be
an Administrator and know what you are doing and then run into
problems to prove you are a manager. It get’s a bit more involved whe

we deal with people.
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Although principally the same as managing things, in theory, wedgueater complexity.

Many have tried to chart all the different forces that infludngean beings and there are a
few including other people, nights rest, problems that we are dedlimgrelationship to

loved ones and not so loved ones, work, dreams, etc.

When a student walks into class all these influences, recentstadtdstrong and mild, direct
and implies are all walking in with them. And here

again, we have to be both Administrators (standard

operations administrators) and Managers (of our

students, their baggage, interactions with other

students and us! It's not like in a picture, a second of

seeming perfection captures. It is a constantly

changing environment where you need to be the

Steady Administrator and the Wise Manager!
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Let us use the analogy of the Orchestral Conductor for the ShaaldeAry Manager. You

have your Students instead of Musicians and the instruments areadPM@wements. What
you want to do is make them play a tune individually and togetheclassa What steps do
you need to take and what skills are needed? Let's make itaasyrelves and assume a

class of students with 100+ classes.

% & ! '

1. Venue Administration, Set-up and Pre-class (just do the way it is
a. Be fully and conversant with Venue Management and all that thalsénta
b. Know and be able to Administer the Academy’'s New Student Process
c. Know and be able to Administer Academy’s Joining Process
d. Know and be able to Administer Student Registration and Reportingsproce
2. Skill & Knowledge (Kung Fu)
a. Be very conversant with everything to Red Sash
b. Know the Academy’s acceptable operations & techniques
c. Have the ability to demonstrate effectively over 90% of the auno
3. Instructing (All the Legalities & Skills Involved)
a. MAIA, 1% Aid, Working with Children, Academy Accreditation
b. Martial Art Code of Conduct
c. Shaolin Academy Rules and Operational Guides
d. Shaolin Academy Accreditation as an Instructor (KIiT Course &
Apprenticeship)
e. Ability to Manage Students, recognise their outstanding needs, manag
interesting situations, entertainment and control

f. Class Planning, Time Management, Program Management

In a way you can almost see this as the Mind, Body & Spirit;Minel is about all the rules,
the body is all about the Kung Fu and the Spirit is all about the Studergction and
Management. The above are the keys, what follows are some optibneethods to

achieving this!
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There are many experts telling us how
to handle discipline problems. Yet
these experts do not always agree.
Thomas Gordon, creator deacher
Effectiveness Trainingtaunchly
opposes Lee CanterAssertive
Discipline concept. Yet, both have
enjoyed a great deal of success. Trying
to decide who is right and who is
wrong seems quite difficult. Instead,
let us assume that both of them are
right, that they just are not talking

about the same students or not the same people using the methodology!

If we look at the work of Lawrence Kohlberg, we find the piecewhihiput this puzzle
together. For many years Kohlberg studied stages of moral acdlet#asoning in young
people from the United States, Taiwan, Mexico, Turkey, and Yuc&mae important fact that
surfaced in his research is that everyone,

regardless of culture, race, or sex, goes through

these stages. Although the progression from stage

to stage is the same, the rate varies from person

to person. It is for this reason that we need to be

prepared to address discipline in our classrooms

at different levels. Our students are functioning at

different stages on the road to self-discipline. Let

us look at these stages and see how youngsters

behave. These behaviours to not manifest

themselves immediately, usually when the

student feels that they are ‘comfortable’ with the

new environment.
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Stage 1 - Recalcitrant Behaviour The Power Stage: ight Makes Right!

Students functioning at Stage 1, the lowest
stage, are typically recalcitrant in their
behaviour. That is, they often refuse to follow
directions. They are defiant and require a
tremendous amount of our attention. Theirs is
a heteronymous morality: they have few rules
of their own, but out of fear of reprisal, may

follow the rules of others.

What makes it work is the imbalance of power
between the student and the person in
authority. But, if the student is never taught a
higher stage, the imbalance of control the
Instructor has diminishes as the student
progresses in their levels. The Instructor than
can loose control of the student whereby the
student feels that the Instructor is constantly
“on their backs”. This is particularly difficult

to deal with if the student has managed to pull
of this behaviour with their parents or school

teachers without major consequence!

Fortunately, very few of the students we see in

our Kwoons will stay at this stage for any period of time urtlessnstructor is to lenient. At
this stage Instructor need to be Assertive with a constant eyess students. If you turn
your back on them you may loose control and regaining control and resibéet alfficult. It
may be best to remove them if that happens. Their behaviour becomesswespectful. If
they want something, they usually just take it. They show vitiey ioncern for the feelings of
others. They seek out special attention and will go to some lemg#t it to the determent of

others.
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Stage 2 - Self-Serving Behaviour

The Reward/Punishment Stage: "What's in It for Me?"

Students functioning at Stage 2 are a little easier to hariuby.dlso represent only a small
percent of the persons we teach as usually every group can only tia@dieaybe two of
these. Kohlberg would classify them as havingnaiividualistic morality They can be very

self-centred.

This is
the
reward
and
punishme
nt stage.
These
students
behave
either
because
they will
receive
some sort
of reward
such as
praise,
being
featured or focused attention, or because they do not like what happbkesmtwhen they do
not behave. Most students will function in this state some timeather but will usually
move through it. Again assertive teachers are actually veryitiah®o moving a student

away from this behaviour.

There is very little sense of self-discipline at this sthgee the power stage students, these
also need constant to be kept an eye on. They may behave quitechasdkiand then totally

change when away from you vision. But remember, this will influeticer students!
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Stage 3: Interpersonal Discipline

The Mutual Interpersonal Stage: "How Can | Please Ybu?"

Students functioning at Stage 3 make
up most of the new and beginner level
members. These students have started
to develop a sense of discipline and
even like the hard work and learning
and want it to be in a disciplined and
controlled environment. They do what
you ask them and you need to be
careful what you ask them as they

will try and please. This is the mutual
interpersonal stage. They care what
others think about them, and they

want you and others to like them.

These students only need gentle

reminders when they become

distracted (as all people usually do).
You ask them to focus and they will. Gentle assertive disciplor&swvith these students
because they understand the need for it, but they will only need gadtiibtle assertiveness

rather than hammer and blow-torch.

You find kung fu students in your classroom that are in transition ftageS to Stage 3.
Perhaps you will know of a student that seems to be the centreirofolved where
specific discipline needs to be directed when you are not in creasgmipr student helping or
some such). This student is just learning to trust others and builiehgersonal
relationships that are more common with his classmates. Youméstchtm know that his
good work is important to you not only when you are teaching but also sorhebyeu have
allocated to assist. Support this student’s positive behaviour mtrey;, tihan disciplining bad
behaviour and they will progress to this stage 3 quicker and dasitro assertive and they

me leave and/or slip back to Stage 2.
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Stage 4: Self-Discipline

The Social Order Stage: "I behave because it is theight Thing to Do."
Students functioning at Stage 4 rarely need any
attention but they should still receive it. They have a
sense of right and wrong which may not always align
with your sense of right & wrong. This behaviour can
usually come about around Red Sash + . These
students are usually a joy to teach and work with if

there Right & Wrong are well aligned with yours. They will warell bey themselves with

no supervision but you still need to guide them, subtly, gently and/fikide, their right &

wrong will start to be different from yours!

Even though they may never tell you, students who function at thisdewelt appreciate
assertive discipline. They are bothered by the fact that otderds force teachers to use so

much class time dealing with discipline problems.

A student reaching Red Sash actually needs to be at this leve thibg no longer need
direct supervision. Reaching this level is part of truly achieRed Sash just as much as
learning the curriculum. Allow these students a lot of group work ey kkse to help and

guide.

Picking Up the Pieces

You may feel that you do not have the time to walk

your student through their stages especially

where there are so many at different levels of

maturity. Well, now we are talking

People Management aren’t we! You

may be concerned about covering

the material in the Academy

Workbook or preparing for

Gradings? Just remember, we

teach Kung Fu to develop people. Kung Fu is the tool; People DevelopniteaiSkill and

Objective. Self Defence Health and Fun are the outcomes.
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Four Steps for Better Discipline

Even if you understand that your students function at different stagéscigdfline, your
students ma not understand this; the idea that you have differeot sdes for different
students, based on their needs not their Kung Fu levels. And you don’bhaa&ed them

understand or even appreciate this as it is your job to manageai®e Bbw, where to start?

Step 1: Reminder not Reprimand

It may be directed to the whole class or at one
student. You do not need to approach or look at
anyone with this measure. For example “we are
about to start training, is everyone fully in uniform
and ready?” orJack & Jill, the rest of us are ready

for training, will you be fully in uniform soon?

The importance of this method cannot be
understated. Students who consistently function at
Stage 3, the mutual interpersonal stage, will quickly
respond to your reminder. They want to please you
and this is right at their level. Students who are in
transition to Stage 3 have an opportunity to practice

their discipline skills at this level.

Some instructors may think that they should not have
to remind students about being ready for class (for
example). We need to remember that we

are the Managers and that reminders

are part of our Management Tools.

" I#"$ % & ' () *



Step 2: Friendly Verbal Warning

The student is directly approached close and the expected behavixplaised clearly

without malice or threat but with patience and awareness.ohktdt some examples;

Fred is looking around whilst a punching exercise, seemingly not facasi what they are
doing. Keep everyone in their postures, step up to Fred and tell fimeu®on his punch.

Ask him then where that is (ie. Solar Plexus) or;

during a kicking exercise a student starts chatting with theghbeur. Keep everyone on
their posture, walk up to the offender calmly and firmly sayd;'fiyeu are disrupting this
exercise for the rest of us. Please focus on what we are #imwag.what are we doing and

where are we targeting?”
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Step 3: Taking the Student Aside for a “chat”

It is not good to reprimand someone in front of everyone else. Nowydayssk a person to
“walk with you”. Ask a senior student to take over and ask the studepieistion to ‘walk
with you’. Make sure you are away from prying eyes and long Aawsys, always try and
find out if there is a reason for the abhorrent behaviour. But do ndh@gleheral question,
“Are you ok™? You may want to say, Fred, you are usually quite goothss and today you
seem so - distracted, - unfocused, - un-concentrated, - unrulyptdis. Is there something
that is causing this? Have a short chat to the student andyseecéin discover what it is
BUT do not force the issue. If they do not wish to talk about it,ishiieir choice. But you do

need ensure that they agree to stop this behaviour or disruption.

Now here is where you need to be a Manager again! Let's loekvegdenarios;
1. The do not say what may be causing the problem but agree thab# saen as a
problem; Ask them if they can reduce or stop this behaviour and;

a. if they agree than thank them and both return to training

b. if they disagree, you will need to clarify what you see aslibription, how it
may be effecting the class, student and you then repeat the regstest

i. If they agree return to training
ii. If they still disagree, you need to ask them to finish trainomgdday.
2. They do say what the problem is and you can see that it may bd seagon for
disrupting the student’s concentration. You now again need to manage and have
several choices (after the incident, record you results in dse book!);

a. Clarify if they wish to continue to training under the circumstarared if yes,
possibly assign them to a senior student to work on items they nabdifor
level.

b. A talk like this may have sorted out the issue for the time kaidghey may
be able to rejoin the class

c. Give them some time for themselves, meditating or just redakiook in on
them regularly and check

d. Suggest finishing training for today, do their own cool down and relathé
rest of the class.

e. Ask if they wish to be picked up by someone

" I#"$ % $ & ' () *



3. They tell you what the problem is and it is something that happehertoover and
over again. You clarify again, what you find disrupting and what yeLigecausing
problems. And then, in a nice but firm way, state that theyraitla@age their problem
or you will need to manage the class problem with them!

4. ltis an Incidental Issue, not medical, bad day, agro at work,gmsbat home,
incident on the road or some such. Often a bit of a chat and do&ab$ support can
manage this issue for the class.

5. ltis a Medical issue;

a. Sickness - Tell them to go home, especially if it may be gooua; and
remind them not to bring cotangents into class.

b. Alcohol or lllegal Drugs - Immediately end class for them amagterthem
aware of the safety risks involved and how their behaviour has beetedffe
Speak firmly but friendly.

c. Legal Drugs or Medicine - ask them to ask their doctor if theicmes they are
taking has any side effects that could impede their training phlysica
mentally. Suggest that they may need to do this before any ftndivéng if it

effects them they way it has.

I think you will be able to deduct the course of action and appropriagegoence for other
types of incidents from the above. Remember, we do not threatenygmpijust state what

is required of us and the course of action we have to take (but nolthat)be
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Sitting them Down at your desk

Same basic rules as before but all more formally and thég gek that you are noting your

warning and their responses into the Class Record Book!

Escalation

| (Sijo) Have made the experience in the past that truly, onenaged apple can stuff the
whole club. Do not be afraid to ask me for guidance and suggestiord aiod be afraid to
escalate it to me. | will consult with you on the matter artnet do anything that we are
both not comfortable with. And if necessary | will escalate Dagmar for advice, guidance

or even intervention.

Ve have vays of fixing dings!
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Here are some discipline techniques that you can use to manage your
students when teaching. They have been adapted from an article

called: "A Primer on Classroom Discipline: Principles Old amgvN
by Thomas R. McDaniel, Phi Delta Kappan, September 1986.

Be Calmness

Be sure you have the attention of everyone in your classroom beforagtoyosr lesson.
Don't attempt to teach over the chatter of students who are not témgon. Simply wait;

you will soon find that you have supporters.

The focusing technique means that you will demand their attention lyefotgegin. It means
that you will wait and not start until everyone has settled dowpefienced teachers know
that silence on their part is very effective. They will pun@&ubeir waiting by extending it 3
to 5 seconds after all is quiet. Then they begin the class uguigtar voice than normal. A
soft spoken teacher often has a calmer, quieter classroom thaitloaeswonger voice. Her

students sit still in order to hear what she says.

Show the Way Forward

Uncertainty can increases the level of excitement beforasa blt it can also lead to mild
anxiety. In the Shaolin Academy we strongly recommend that ydiesizh class 5 minutes
earlier and begin each class by telling the students exacttywilhbe happening in addition

to the regular and ad hoc announcements

An effective way to marry this technique with the first ontigclude time at the end of the
class for students to do training of their choosing either in foaupgror student lead
activities. You may finish the class 10 minutes early andhstyybu have some time for

“Student Choice” training.
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Create Change

The key to this principle is to circulate not to be just in fronbBkind, beside and with them.
Change position, voice and even give this or that one a bit more@itedtintinue with the
normal flow of the class but from varied position where they magemivho you have your

eyes on or maybe even where you are!

Show a Role Model, YOU

McDaniel tells us of a saying that goes “Values are caughtanght.” Teachers who are
courteous, prompt, enthusiastic, in control, patient and organized preaaichples for their
students through their own behaviour. The “do as | say, not as | dbeteasend mixed

messages that confuse students and invite mis or confused behaviour.

Pavlov's Method

A standard item in the classroom of the 1950’s
was the clerk’s bell. A shiny nickel bell sat on the
teacher’s desk. With one tap of the button on top
he had everyone’s attention. Teachers have shown
a lot of ingenuity over the years in making use of
non-verbal cues in the classroom. Some flip light
switches. Others keep clickers in their pockets.

Some just bellow, not to name any names.

Non-verbal cues can also be facial expressions,
body posture and hand signals. Care should be
given in choosing the types of cues you use in your
classroom. Take time to explain what you want the

students to do when you use your cues.

Environmental Control

No, this is not about global warming. It is about class manageihém class is not running
as you want it, teach it from a different location, not from wh@u usually teach it. Get evry

one to move place to face the new location.
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The Gentle Touch

To be handled with care, show you human side and suggest that your stagered to be a
little less challenging today because of you having had a hard daghi8 method should be
used rarely and with great care. It can become an excusésfmhaviour another time and

the student will use the same excuse as you validated.

Divide & Conquer

Break the student into groups, assign a senior to each group and traut foetgroups one

by one.

Low-Profile Intervention

Whilst teaching and someone is starting to be unfocused, name-dropsihie ipéo the
conversation. For example, if you see someone starting to wandehdmopame into what
ever you are doing; 5, 6, 7 and what’s the next number Geoff, or Asentargeting the solar

plexus, Geoff, we make sure that . . .

Yin-Yang assertion (positive with the negative)

That is a great technique you are performing, almost as good
as when you are focused or;

You usually perform that so well, it seems that it's not
working for you today or;

I've seen you do that much better, lets all try again to give you

a 2% chance.

Assertive I-Messages

“I want you to...” or “I need you to...” or “| expect you to.Use rarely or they loose their
effect. And, never use them in day to day training, only in spec@sion. If you have the
habit of saying one of the regularly, change it to, for examy@eare doing this now, or you
want to do this, or this is what will happen. BUT, never sayyibiatwant something to stop

as this may confuse the person who did not know that they were doinghgriyidii needed

stopping.
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Humanistic I-Messages

These I-messages are expressions of our feelings. Thomas Gweddar of Teacher
Effectiveness Training (TET), tells us to structure thesesamges in three parts. First, include
a description of the child’s behaviour. “When you talk while | tallSetond, relate the effect
this behaviour has on the teacher. “...I have to stop my teachitugd .third, let the student

know the feeling that it generates in the teacher. “...whigtrites me.”

Positive Discipline

Use club rules and safety reasons that describe the behavioursntdnstead of listing
things the students are doing wrong or should not do. Instead of “no feriseo of the
punch/kick” use “keep you arm/knee bent at impact.” Instead of “no cantsparring“ use
“keep you technique two fingers away from your partner/opponent” Inst¢ad ggwellery

whilst training,” use “leave your jewellery at home.”

Positive Messages

Make ample use of praise. When you see good behaviour, acknowledue @taii be done
verbally, of course, but it doesn’t have to be. A nod, a smile tinuaribs up” will reinforce

the behaviour. Using a person as your partner or for a demonstradien good.
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Therzz- are some techniques, however, that should be avoided. Lindaséitvested dozens of
teachers, asking them what methods have backfired for them.Hdgrare as she has
presented them in her book A Teacher’s Guide to Cooperative Disciimerican
Guidance Service, 1989).

1. raising my voice
yelling
saying “I'm the boss here”
insisting on having the last word
using tense body language, such as rigid posture or clenched hands
using degrading, insulting, humiliating, or embarrassing put-downs
using sarcasm
attacking the student’s character

© 0 N o O b~ Db

acting superior

[EE
o

. using physical force

[EE
[ERN

. drawing unrelated persons into the conflict

[EE
N

. having a double standard - making students do what | say, not what | do

[EE
w

. insisting that | am right

[EE
I

. preaching

[EEN
a1

. making quick or wrong assumptions

[EEN
[o2]

. backing the student into a corner

[EEN
\l

. pleading or bribing

[EEN
o]

. bringing up unrelated or ancient events

[EEN
©

. generalizing about students by making remarks such as “All you t'imsgudice
here” are the same”

20. making unsubstantiated accusations

21. holding a grudge

22. Nagging

23. throwing a temper tantrum

24. mimicking the student

25. making comparisons with siblings or other students
26. commanding, demanding, dominating

27. rewarding the student for wrong behaviour
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You can either be always right or a good Instructing Manager, you 'tée both.

How do you feel at the end of your class? Do you feel tired, but Joog®u feel like you
have had a good workout and experience and you're ready to go home,bitlardathen
tackle the chores that wait you there? Or do you feel worn out, deevn and exhausted? Do
you feel like you have battled your way through the training with aflasistance? Do you
look forward to the end of each class or forward to the next chasspou ready to get home

S0 you can raid the fridge, find some chocolate, or alcohol becausecaily need it?”

The difference in the way you answer these questions has a lowithdehether or not you
managed the class well, in your own opinion. Were you in good control oftiogs
happened in your class or were the students in control of you and yojustereasing your

tail?

You can be sure that everyone has both types of classes itttsgjysbportion of these to
each other that make the difference. There are some of us, mpwhoeconsistently
experience many more better days than lesser days. When yoedwanezilhow to apply the
learning of Good Instructor Management you will create bettelthyeigaining experience for
you and your students. Your students will feel safe and that theglieving and learning.

You will feel satisfied, invigorated and energised (more o) less

Proactive Management (PM) is about being prepared and in cong@btiut knowing what
is going to happen and when. In contrast, Reactive Action, is abitingflbout just trying to

keep on top. It's about managing problems as soon as they surface kattingothem grow.

Good preparation and planning is the first step to being a PM InstrAgb@rson who
doesn’t have to scramble to come to class, setting everythingtepats and hurriedly
sorting themselves out. Instead, be ready to greet your studehéy agalk in! Greet them by
name and our handshake. Soon you will be able to read your students and teel ffoepa

difficult behaviour, well before it come to be a real issue.
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Proactive classroom control begins with setting the scene/envirotwefené behaviours can
become problems. If you miss the opportunity for a smooth, controlledysta will spend

more of your time trying catching up in Reactive Action.

Once you get caught in the Reactive Mode, problems seem to muliiy@ystress builds and
your patience is sorely tested. Once active, witching froeaetive mode to a Proactive

Management is not easy, but it can be done.

Also, not everything will work every time, not everything willvalys work for you and

something will be very difficult to make work. That is the naturoeg, life and the universe.

Following are some thoughts that may help you see a deeper maatiingdle of Manager

Instructor.

If you are the master be sometimes blind, if you are the sdressumetimes deaf.

R. Buckminster Fuller

If you want to manage somebody, manage yourself. Do that welloaritibe ready to stop

managing. And start leading.

Management by plan works -- if you know the plan you are more ligedyd¢ceed; without a

plan there is no success just something.

Managing is like holding a dove in your hand. Squeeze too hard and youriol itard
enough and it flies away.

Tommy Lasorda

Successful Management: PLAN, EXECUTE, EVALUATE Sounds sirpié most
managers skip parts. The tendency is to jump right into execultbasasoon as execution is

completed (which usually isn't soon), move on.

The difference between management and administration (which ighehlatireaucrats used
to do exclusively) is the difference between choice and rigidity.
Robert Heller
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